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Users of online learning face nmany chal | enges. Sone of
those challenges lie in dealing with the inplenentations of
online courseware. Providers of online education also face
i ssues inherent in the delivery of distributed e-Iearning.
Primary in this effort is the need to foster the support of
all stakehol der groups. The nmmj or stakeholder group in
onl i ne education consists of the students. Students taking
advant age of the benefits of online learning are typically
wor ki ng adults who are really hel ped by not having to attend
cl asses on a brick and nortar canpus. To be truly effective,
institutions doing online educati on nmust seek and pay
attention to student reactions to their efforts.

Usi ng a program eval uati on survey based upon a
conpr ehensi ve e-I| earning nodel by Khan (2001), we have tried
to ascertain the attitudes of online education students in a
particul ar master’s program about sonme of the issues they
encounter in online learning inplenentations. The students
in this programare all working adults w th undergraduate
degrees. They are, however, for the nost part, novices at
online education and reluctant to comment on the utility of
factors not currently present in their program On the other
hand, they are quite capable of evaluating the factors that
t hey have encountered, expressing their |evel of
satisfaction with those factors, and estimting how t hose
factors have inpacted their online | earning experience. The
di scussion, then, relates what we are hearing today from
t hese students.

The list of questions in the survey about the factors
that influence the successful ness and efficacy of online
learning is not exhaustive. W realize there are potentially
t housands of factors that affect online |earning. However,
inline wth Khan's E-Learning Framework, we have focused on
ei ght di nensions of online learning (institutional,
managenent, technol ogi cal, pedagogical, ethical, interface
desi gn, resource support and eval uation) that have
significance for all stakeholders and major inpact for the
pri mary stakehol ders, the students. The questions in the
survey are worded so as to address those aspects in the
ei ght dinensions into which students have visibility and are
therefore able to eval uate.

The foll ow ng discussion reports the overall results
for the survey and | ooks at representative gquestions about
factors fromeach dinension in the survey and student
sati sfaction and experiential inpact ratings of those
factors. In a way, the responses give us insight into



student perceptions of the environnent in which online
teaching and | earning are acconplished and sone idea of what
| earners think about e-learning as a nethodol ogy.

Satisfaction rating scores for each itemcan range from
a maximumof +2 to a lowof -2, with O in the mddle. The O
rating is equivalent to a neutral rating stance between
maxi mum and m ni num sati sfaction. Experiential inmpact rating
scores used the same scale to represent stances between
strongly enhanced to strongly degraded. Overall, students
i ndi cated they were nost satisfied with factors in the
Et hi cal D nmension, although satisfaction in this dinension
showed a relatively lower correlation with experiential
i npact, and |least satisfied with factors in the Resource
Support Di nension. Expectedly, the Technol ogi cal D nension
contai ned the greatest nunber of factors rated as high in
bot h satisfaction and experience i npact.

In the Institutional D nmension, students indicated they
were nost satisfied with the factor defined as the
institution’s efforts at inform ng program participants of
the prerequisite skills and resources needed to engage in
asynchronous education (rating 1.2), and |east satisfied
with the factor involving the information they received
about the preparation of instructors for teaching in
di stance education environments (rating 0.1).

For the Managenent Di nension, students were nost
satisfied with the factor concerning the maintenance of the
currency of the programis software (rating 1.2) and | east
satisfied with the factor involving the program s nonitoring
of students to ensure their confort in using the requisite
technol ogies (rating 0. 2).

In the Ethical D nension, students indicated they were
nost satisfied wth the factor involving the programs
fostering of nmutual respect, tolerance, and trust anong
di stance education students and faculty (rating 1.2) and
| east satisfied with the factor concerni ng acconmpdati ons
for age-related differences in the student popul ation
(rating 0.5).

For the Technol ogi cal D nension, students were nost
satisfied with the factor concerning the quality of the
conput er applications used for content presentation (rating
1.3), and least satisfied with the factor involving the
information they received about the preparation of
instructors for teaching in distance education environnents
(rating 0.1).

Wth respect to the Interface Design D nension,
students indicated they were nost satisfied with the factor
defined as the ability for students to | eave or broadcast
nmessages for the entire class, cohort, group or program
(rating 1.1) and |l east satisfied with the factor involving
the information provi ded about the progranis distance



education interface nechani snms and how to use them (rating
0.4).

I n the Pedagogi cal Dinension, students showed nost
satisfaction with the factor involving the
conpr ehensi veness/ conpl et eness of the distance | earning
content (rating 1.3) and |east satisfied with the factor
defined as the pronotion and enabling of collaboration with
external personnel and resources (speakers, guest |ecturers,
web sites, etc.) (rating 0.1).

In the Resource Support Di nension, students were nost
satisfied with the factor associated wth the progranis
provi sion of technical troubleshooting expert support by
speci alized staff or help line (rating 0.9) and | east
satisfied with the factors involving the provision of easily
accessible tutors or teaching assistants who are trained to
assi st di stance education students (rating -0.4) and the
provi sion of archives of previous students’ discussion forum
transcripts on topical issues (rating -0.4).

Finally, with respect to the Eval uation D nension,
students indicated they were nost satisfied with the factor
involving the ability for student feedback to the
institution about the quality, benefits, advantages, and
di sadvant ages of the di stance education program (rating 0.9)
and | east satisfied with the factor involving the
accessibility of programevaluation results to students
(rating -0.5).

Overall, what we hear is that factors enployed in each
di mension did | ess than what students’ would have liked to
enhance the | earning experience in the program with only a
few exceptions. Several factors in different dinensions,
taken together, strongly suggest that nore attention should
be accorded the ensuring of student confort and ability with
t he technol ogi es and technol ogi cal conponents being used in
an online program and that nore focus is needed on the
onl i ne educative environnment and process relative to that
expended on content.
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